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HOME ECPNCMICS GRJJ)UJ.TES EMPLOYED IN OTHER ,:FIELDS
IN TEXJ.S .·
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The stuqy-_ was Jesigned to -d isc.o ver .factors w~ch
influende · the _acceptance or . j o_bs out of the fields

of Hone Economics f to find ·out what the Hone ffl§i,.
nonics graduates wera doing for _livelihood; to
.•. know to what extent hone ecohOI:lics graduates were
tenching in other fields in order to mo.lee suggestions for both progrnm planning and teaching
r.iethods that Day be adopted iri the learning period.
It was assumed tho.t home economics lends itself

to be correlated with more ease .than some other
subjects. ·· Hone Economics· gro.dua.tes were ·employed ·
on any grade level, _· if o.11 other things ,were _equal.
· such·. as trc.inirig, personal qualities, ·and ·desires.
.

·•

The survey covered o. period £ran .1921 to 1952.
·. Four hundred. · questionnaires were distributed 'to
graduates who were not: teo.ching homemaking; · 304
were returned which was 76 % of. the totnl number.
It was found thnt 258 held teaching positions in
other fields; 122 had . changed to Elementnry Education; 62 remained in the field of Home Econanics,
28 were housewives; 8_were ~t~!d~~-l:.'1g; 4 were -home
·. demonstration ·agents; ~ were :. R8gis..trars, 3 were
dressmakers, o.nd l was a social worker,
It had been assuced that homemaking because of its
nature could be correlated with more ease than
other subj£cts. The findings wepe not of the nature to bear out this assumption. It was round that
homemaking teachers were employed on all grade
levels and in most, if not all of the subject
matter fields. It is too early to check on the
third assumption, that the procedure might be of
value to others, in working with research.
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CHAPTER I
INTRODUCTION

Today the home economics program is challenged.
'.Ihe writer felt that there was a need to know to what
extent home economics graduates were teaching in other
fields in order to make suggestions for both program.
planning and teaching methods which might be adopted in
the learning period.
This investigation was begun during the summer
session of 1951 and was finished in the summer session
of 1952.

The study was designed to discover factors

which influenced the acceptance of jobs out of the fields
of homemaking~ and to find out what the home economics
graduates were doing for livelihood other than the teaching
of homemaking.

To discover if the year of graduation

influenced to any degree the choice of the selected vocation was an additional aim.
There is a definite shortage of personnel with
advanced training in the field or home economics.

The

growth of such a profession brings the need for an effective recruitment program in order to interest an increased
number of capable girls to enter and remain in this field.
Many studies have been made in attempts to determine the
factors which influenced students to enroll in the home

2

economics curricula and to analyze such factors as a basis
for an effective recruitment program.
Students are the major focus of higher education.
Their growth and the development of their potentialities
for self-realization, self direction, and responsible
group living, of which family living and citizenship are
two important aspects, are outstanding goals.

Prospective

students usually need help in defining their own purposes
and abilities in relation to the offerings of an institution and its departments. · Emphasis in recruiting home
economics students has often focused on these interests
for those majoring in one of the professional curricula.
Two other groups should be considered in a recruitment
program; those who elect home economics courses for purposes of general education and those from such other
curricula as occupational therapy, nursing, elementary
education, and in addition those who take home economics
courses to supplement their specialized training.
The success of a home economics program is measured
by the kinds of students who are registered and the changes
that take place in them.

The department of home economics

should provide opportunities for all home economics majors
to achieve a balanced and integrated program of general
education.

It should take major responsibility for all of

the courses that are focused specifically on problems of
family living.

There should be a unifying core provided

3

for majers in home economics and available to students
throughout the institution who wish to elect single
courses or groups of courses of interest and value to
them.

Such a core in the home economics should form the

foundation for all of. the professional curricula offered
in the home economics department.

Professional preparation

for a wide variety of jobs is offered to undergraduate
students in home economics and the number of these opportunities is increasing.

Most college home economics de-

partments offer one or more curricula designed to prepare
for gainful employment, other than teaching.
Creswell(20) studied the occupations of recent home
economics graduates of the University of Georgia.

The find-

ings of the study revealed that almost half of the graduates were teaching and

92 per cent of those teaching were

home economics teachers in high schools.

The remainder of

the graduates were engaged in home demonstration work, home
service work, dietetics, social security work, and graduate study.

Creswell further stated that previous studies

of home economics graduates of the University of Georgia
showed that those who had graduated in earlier years had
filled positions as interior decorators, extension specialists in nutrition, clothing, and home improvement, state
and district extension leaders, college teachers, and ·
journalists in home economics.
As an outgrowth of such information, the writer

found that _the attitude of graduates toward their preparation for employinent and their success on the jobs were
effective measure of the quality of their preparation.
No study of professional curriculum was complete without
finding out the extent to which students were working in
their area of specialization and whether they were satisfied with their vocational choices; whether they liked the
work they were doing, and whether they thought that they
were adequately prepared for it.

One of the greatest

strengths in home economics is that it not only affords
an opportunity to prepare for marriage and family living,
but it also makes possible the preparation for remunerative work in closely allied fields, as well as in teaching.
Sperry(36) emphasized application of a method of cooperative evaluation which can be used in the study of a
secondary school family life program.

The senior program

in preparation for marriage and family living at the
Highland Park (Michigan) High School was selected for study.
Participants were two groups of students of about 200 in
each group.

A group of parents of the students and in

alumni group whose members had been married during the
preceding five years, and a group of the high school teachers also participated.
of the groups.

Instruments were devised for each

The first student group completed an open-

_end questionnaire form.

The second student group~ the

parents, and the alumni completed a combination check list
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and open-question form.

Interviews were conducted with a

selected sample of the two student groups and with certain high school teachers on the staff. Data were analyzed
in relation to areas of value, areas of weakness and suggested improvements. Responses to questions and to checklist items were considered and a comparative analysis of
responses given by all groups was made.

From this analysis

were derived implications for the educations of teachers
in the area of home and family living, and a . suggested
framework for the education of pre-service teachers in the
area of home and family living, as well as a suggested
framework for the education of pre-service teachers.
framework was focused around three ·areas:
and content; methotj.s, techniques,

This

Organization

and procedures, and the

development of personal. interrelationships.

Suggestions

were made for student guidance, the professional core program, and contribution of related courses.
Among the most likely channels for majors in family
life are positions in child development, child guidance
and nursery schools.

After additional graduate study,

students taking the family development major can also use
their specialization in such professional work as parent
education, I'amily counseling, college and extension teaching of home management and family relations and re s earch.
With this in mind Felder(22} analyzed replies to 358
questionnaires pertaining to home activities presented to
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girls enrolled in the home economics classes of eight high
schools and recommended that a more thorough training in
home management should be provided; that more interest in
young children should be stimulated; and that a greater
responsibility for serving meals and preparing and packing
lunches should be assumed by high school girls.
to Branegan(l)

11

According

A curriculum in child development offers

preparation for nursery school teaching and assistantships
for positions in playground programs, hospital recreation,
and various types of community services for children. · The
professional field of child development is relatively new
and other opportunities no doubt will arise in the future. 11 1
It is the stated opinion of some of the college
administrators that the findings of Felder's study may be
of invaluable aid to the college if the types of jobs that
the home economics graduate:;i were engaged in could be
revealed.

Such knowledge probably could be used by the

officials as a basis for offering more effective guidance
and use could be made of the f'acts to point the way toward
some necessary curriculum changes~

In the last analysis,

the feelings and opinions of the graduates should be
weighed carefully when determining whether college

1

Gladys Branegan, Home Economics in Higher Education,
Copyright, 1949.
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instruction has helped them to solve some of life's
practical problems.

Tne recent addresses gained by means

of the survey would also be useful in contacting graduates.
Briggs{l.4) stated,

11

llie first duty of the college

is to enable the student to do better those socially
desirable things which he is most likely to do anyway."
For the purpose of this study the writer defined opinion as
what one believes or thinks about something which adds
up to an idea, impression, judgment, or viewpoint.

11

An

opinion does not imply the definiteness as weight of a
conviction nor is it as strong as positive knowledge."

2

Correlation as referred to in this study is the technique
of bringing out relationships which naturally exist
between areas of subject matter.
Home economics was first introduced into the colleges primarily to provide for students a kind of education that would help them become better homemakers, and
not until later were there demands for preparation for a
variety of other professions.

Enrollments of majors, of

non-majors in degree granting institutions, of men as
well as women, are significant trends from the standpoint
of preparation for homemaking and for the professions.
llie trend, furthermore, is toward an increase in the

2

A. Merriam Webster, Webster's Collegiate Dictionary,
Fifth Edition, 1939.
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institution's offering in home economics and an increase
in non-major enrollment in degree-granting institutions.
If there are positions available for Negro home
economists, other than teaching on the elementary and
secondary school level, what are some of them?

1Ihese and

other such matters were the ones for which, at least, a
partial answer was sought in a study entitled, "Vocational
Opportunity for Negro Home Economists 11 by Collier(l8).
In securing data for her study, 160 questionnaires were
sent out to home economics administrators of accredited
colleges and universities.3

One hundred questionnaires

were sent to business concerns and professional organizations purposely to query a few Negro home economists who
were believed to be achieving personal recognition.

A

major purpose of the study was to secure data on the
guidance and placement of Negro home economics graduates •
.Another purpose was to locate possible vocational opportunities for well-qualified Negro home economists other
than teaching on the elementary and secondary levels.
An

opinion concerning the problem in general, as

well as future development, was sought from successful
graduates.

3

It was found that the greater number of Negro

Mildred B. Collier,

"Vocational Opportunities for Negro
Economists," Journal of liome
Economics, Volume ~-, No. 2,
Pebruary, 19.52.
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home economists were being graduated from institutions in
which home economics education was emphasized in the home
economics program.

Data also showed, as would be expected,

that Negro home economists specialized in home economics
education most frequently.
Even though the placement situation for Negro home
economists was known to be critical, 82 per cent of the
home economics administrators indicated that placement of
their graduates has been possible, even though some of
them believed that well-qualified Negro home economics graduates were often unsatisfactorily placed.

Vocational prob-

lems reported in connection with the guidance of Negro
home economists were (1) the field in which the Negro home
economist was prepared or wished to prepare for was not
open to her, (2) there were fewer opportunities in localities where Negro graduates wished to work and (3) there
was a lack of information concerning vocational opportunities for Negro home economists.
The survey also showed that a variety of positions
were available for qualified Negro home economists provided they were able to meet the qualifications.
such positions were:

Some

home economist with food companies,

test kitchen work, editorial writing, merchandising,
testing and developmental laboratory work with a textile
company, consumer test work, sales promotion and publicity
work, district agent in state extension service, subject

10

matter specialist, supervisor for home demonstration
agents, assistant state supervisor of home economics for
Negro schools and college teaching.
One of the most interesting and challenging jobs in
college foods service is that of food production manager.
Such a position demands a variety of skills, and the
person who directly supervises the preparation and service of food to students must be able to harmonize the
work of the personnel department which is responsible for
hiring employees, the purchasing department, which supplies the raw material and the experimental kitchen which
supplies recipes to the end that the budget would be
balanced and the students well-nourished and satisfied.4
Home economics must fit with the general educational program which is to prepare individuals to take their
places in society.

Home economics teachers should be

alert to sense opportunities and to recognize their educational value.

Not until one becomes interested in activi-

ties of others can a mutual interest be developed.

With

this thought in mind, the writer set up the following
assumptions:
l.

Homemaking because of its nature lends
itself to correlation with more ease
than some of the other subjects.

4Mildred A. Baker,

11

0pportunities in College Food Services, 11
Journal of nome Economics, Volume 44,
.
No. 2, February, 1952.
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2.

Home economics graduates are employed on
any grade level, if all other things are
equal, such as training personal qualities and desires.

3.

This study might suggest procedures which
home economics teachers may use in working
with and for graduate students.

12

CHAPTER II
REVIEW OF LITERATURE

It was the opinion of the writer that some home
economics graduates were employed as teachers of other
subjects than home economics, because they also had the
qualification as required by some school authorities to
teach in other grades, for example, in the elementary and
intermediate grades.

As a result, this study was designed

to discover whether some home economics graduates were
teaching other subjects than home economics and to inquire
into the degree to which some of them have been able to
correlate homemaking education with the other subject
matter which they taught and what ways had proved auocessful.
Home economics teachers have as their ultimate aim
the training of pupils for present and future living.
While the writer felt that all teachers should possess
qualities and show ·capabilities required by their jobs,
it was also believed that the training of home economics
graduates, broad and extensive as it is, should make them
efficient for any school level, whether primary or secon4ary.
The term correlation, as referred to in this study
is used to define the technique of bringing out relationships which naturally exist between areas of subject matter.
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A favorable condition results when this can be done without breaking down departmental lines.

The possibility of

the correlation of other areas with homemaking education
is illustrated in the following reviews.
According to Wilson(38) the most recent practice in
the education of the consumer is to be seen in increased
instruction about buying practices which includes good
buying habits.

Instead of limiting elementary arithmetic

to drills in fundamental operations like addition, subtraction, division, and multiplication, teachers have
included problems in buying and spending that relate to
the pupils' experiences.

Likewise, in English classes,

the trend is toward the teaching of pupils as consumers
rather than as critics of English literature and classics.
Johnson(27) in an extensive study of Negro college graduates, found that in 1935 there was only one(l)
Negro college graduate to every four hundred (400) of the
Negro population.

Seventy-two per cent of the Negro col-

lege graduates were in strictly professional fields, and
as might be expected, more than half of these were in
educational work alone.

Extremely few were found in agri-

culture, transportation, public services, clerical services, manufacturing and mechanical trades, and natural
sciences.

Johnson further stated that graduates of Negro

colleges in great numbers were engaged in elementary
school teaching, the teaching of library science, insurance,

medicine, school principalships and college presidencies.
Anderson(9) in 1933, made a study of the girls who
had graduated from Barnesville, Minnesota High School
from 1922-1932.

Her purpose was to determine what the

girls were doing in order to see if there was a need for
home economics training, and if so, the curriculum could
be revised accordingly.

She was able to contact 136 girls,

almost half of whom were either married or helping at home.
The remainder were engaged in a variety of other jobs
such as nursing, teaching, and commercial work.

She con-

cluded that inasmuch as almost half of the girls were
either married or helping at home, home economics should
be added to the Barnesville High School curriculum.
Since one's job is the watershed down which the
rest of his life tends to follow, schools should become
ever alert to the responsibility it has to students in
preparing them to live in and make a contribution to the
present age in which they live. 1
Cline(l7) made a study of methods used in presenting information on education in two-fourth grade rooms of
the Roscoe Wilson Elementary School in Lubbock, Texas.
Lesson plans made for the six-week period, included mar-

l

Robert Lynd and Helen Lynd, Middleton in Transition.
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ket orders, lists of equipment for serving food in the
classroom, and lists of illustrative material to be used
in teaching.

Each lesson was correlated with other units,

such as health, arithmetic, geography, and social studies.
The lessons were planned around the selection and eating
of three meals daily by young children.

Emphasis was

placed on food groups rather than on individual foods or
nutrients.

A file of teaching aids was compiled including

books on nutrition.

Pupils participated in group discus-

sions and in a rat-feeding experiment.

The rat-feeding

activity made it possible to make analogies between animals used for scientific teaching and those kept for pets.
Glass periods were 30 minutes long.
These devices were used in evaluating the results:
(1) Check Your Breakfast Eating Habits charts, (2) menu
check sheets, (3) vegetable check lists, (4) cereal check
lists, (5) objective tests, (6) questionnaires.
The results were as follows:
1.

The pupils were able to select foods which
would make them grow.

2.

The pupils understood relationships of
calories to their daily activities.

J.

The pupils appreciated the importance of
eating protective foods.

4.

The pupils could discuss to a •limited extent
the classes of foods.
Wright (40) made a similar study of methods used in

·presenting nutritional information in grades 1 and 2 in
the New York City Schools.

One hour of teaching time a

week for five weeks was devoted to 30 pupils (boys and
girls) from lA, lB, and 2A classes.

The pupils lived in

the congested financial district of New York and were
largely of Czechoslovakian and Syrian descent.
were planned on these subjects:

The lessons

(1) the importance of

milk, (2) the importance of hot cooked cereals, (3) the
value of raw vegetables in the diet, and (4) meat substi-

The results of the study showed; that some follow-

tutes.

up work was done by others; and finally, that pupils b'egan
to share in performing home duties.
Luecke(29) made a study which showed the participation of 370 children from grades

4, 5,

and

6, in home

activities involved in personal regimen, housekeeping and
preparation.

By means of the questionnaire and interview,

information was collected from teachers, pupils, and
parents.

Results showed that girls performed more activi-

ties and disliked them less than did the boys, and this
trend increased in amount of performance with age.

Be-

cause children begin early to become interested in home
activities be stressed in grades

4, 5,

and

6.

Haddow(25) made a study of the needs of 170 boys
and 212 girls who assumed adult responsibilities in t he
care and feeding of children oefore completing their high
school careers.

ihe findings revealed that the pupils
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needed instruction and guidance in budgeting, buying,
planning, preparing and serving meals, improving surroundings, and cleaning and caring for equipment.

A program

was devised for school use which included methods of
correlating such subject matter fields as language arts,
mathematics, science, social studies, and art with the
homemaking activities.

The results showed that; first,

the pupils experienced satisfaction in achievement; second, disciplinary problems were reduced; and finally,
pupils acquired an appreciation for home living activities.
Bales(l2) in 1933, made a study of three hundred
home economics students of North Dakota Agricultural
College and found that they were engaged in fifty-four
different occupations.

Teaching was most frequently men-

tioned while other positions were tearoom managers, state
supervisors, dietitians, laboratory technicians, home
demonstration agents, managers of gift shops, deans of
home economics, social workers, state recreational leaders and experts in commercial fields.
DuBois(21) made a study in which she evaluated the
curricula of the school of home economics, Oregon State
College, based on the judgments of alumnae as to how well
these curricula fulfilled the primary function of home
economics which was strengthening of home and family
living.

These data were secured by use of a questionnaire

returned by 279 alumnae of the school of home economics
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for the year,

1940-1949, along with the college undergrad-

uate records of these alumnae.
tionnaires were received from

'Ihe returns from the ques-

52

per cent of a sample

which was one half of all of the graduates of the period
covered.

The evaluation of the findings of this study in

terms of the criteria related to functions of home economics
made possible the recommendations for curriculum reconstruction and suggestions for staff procedures in considering curriaulum changes.

Finally the evaluation indicated

the timportance of a study of possible ways to provide
adequate guidance facilities toward the implementation of
the home economics curricula.
The meaning of education for family living in the
total school program was interpreted by means of 36 generalizations as stated by Fritzsche(24).

The tentative

list was developed from a study of educational literature.
Revisions were made in light of the judgments of a jury of

19 experts in the fields of family life education, home
economics education and education.

These generalizations

57
from 57

served as a basis for questions used in interviewing
superintendents and their

62 homemaking teachers

schools in southern Mississippi.

Their responses pointed

up responsibilities and limitations of the homemaking
education teachers in a total school program.

~1he findings

implied that those preparing to teach and those who were
teaching homemaking education, regardless of the number of
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years of experience, needed to develop a concept of a
total school program to improve family living.

Recom-

mendations were made for the improvement of the undergraduate as well as the graduate programs for teacher
education in home economics in the colleges of southern
Mississippi.

The graduate program should fill in any

gaps left at the undergraduate level and give greater
insights as to how the school could co-operate with the
family and community for strengthening family living.
A study by Pate(31) was designed to appraise the
preparation of Alabama teachers of vocational homemaking
in competencies related to understanding human development.
Objectives and criteria for home economics education programs were prepared by the writer and appraised by a
jury of 20 members.

This jury was made up of college and

high school teachers of home economics, city, county, and
state supervisors, and specialists in child care and home
economics, curriculum consultants for high school and
college programs.

A list of professional competencies was

developed from the objectives.

The list of criteria was

used in analyzing home economics education curricula.
Fifty home economics education seniors (82 per cent of
the 1949-1950 graduates) 43 professors, and 12 administrative officers were interviewed.

One hundred forty-two

teachers of vocational home economics who were graduated
from these institutions answered questionnaires.

More
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than

90 per cent of' the seniors reported experiences in

home visiting; 38 per cent had experiences in observing
or teaching a child development unit; 22 per cent had
worked with family relationship units.

'l'he competency

toward which their college preparation had contributed
most was the ability to "recognize that many f'actors influence a person's development • .,
The student council of' the General College at the
University of Minnesota, under the guidance of Humber(26),
set up a research committee f'or the purpose of making a
follow-up study of a sample of the graduates.

These data

were gathered by means of a carefully constructed questionnaire which was mailed to graduates of' the years,

1934-1935 and 1939-1940.

Data showed that the average

length of time that the graduates were unemployed imme-

1939-1940

diately after graduation was shorter for the
graduates that it was for
felt that the

1934-1935 graduates.

It was

1939-1940 group found employment sonner after

graduation because of the war period which was beginning
to make itself felt at that time.
graduates than the

More of the

1939-1940

1934-1935 graduates were found to be

unemployed at the time of the study,

1942,

but this was

probably to be expected since they had had a shorter time
in which to become adjusted in a position.
Ferris and Sherborn(23) reported on a study which
was made in

1937 at the University of Kansas.

The purpose
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of the study was, first, to discover the opinions of

350 married women graduates as to how they believed the
courses which they had taken at the University had contributed to various aspects of their domestic lives; and,
secondly, to obtain their opinions as to the most pressing
needs of the American home.

The women who replied felt

that the university could offer greater services to the
American home; first, in the area of management of the
home; second, relations of the members of the family, such
as marriage, pre-parental training, ethical culture; third,
child care and training; fourth, health of the family,
including feeding, sanitation, and illness; and finally,
scientific knowledge of heredity and reproduction.
Warren(45) made a study of what married graduates
felt were values of college home economics training in
helping people to solve everyday problems.

The purpose

was to secure the opinions of these graduates as to what
contributions were made and in what courses by the home
economics curriculum offerings in helping them solve some
of their own major home problems.

The questionnaires

were sent to 105 students who had been married before or
after their graduation between years of 1926 to 1945.
Fifty-four questionnaires were returned.

The responses

showed that these homemakers had received training in
helping them to solve some of their problems from their
college instruction in the major area of the curriculum,
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but they were of the opinion that they had needed more
help in consumer education, providing adequate recreation
for their families, more knowledge of the kinds and types
of household equipment, as well as the use and care of
the same and probably the greatest needs of these women
had been in the problems of their families.
It is expected that the review of these studies
may bring about a better understanding of the trends of
investigation in this area which is an important function
of the college.
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CHAPTER III
:METHOD

This study was initiated after careful consideration of a personal problem involving the correlation of
homemaking education with other subject matter areas,
accompanied by certain opinions relative to the investigation,

The group of home economics trained persons who

furnished the information through interviews and by filling out questionnaires was not selected, except on the
basis of the fact that they were graduates of a curriculum in home economics and were not teaching in their
major field.
All methods which the investigator could find
were used to contact such persons.

It is a custom for

persons to attend conferences of homemaking teachers if
they are graduates in home economics even though they are
not currently employed, so with that understanding some
questionnaires were given out and interviews were made
at the Annual State Homemaking Conference.

In addition to

this method, home economics teachers in school during the
summer of
tories.

1951 were met, and given copies, in their dormiPersonal interviews were made, and during the

conversation, carried on in an informal way, it was possible to find out the major and minor fields.

All home

economics trained persons, not working in the field were
asked to fill out a questionnaire after the purposes of
the survey were explained.

Most of them responded will-

ingly, and therefore the questionnaires were filled out
and collected before leaving the teachers.
Some of the home economics teachers enrolled in the
graduating classes were day students and in this case the
professors of the classes were contacted, the purposes
were given, after which the . professors -willingly accepted
the questionnaires and gave them out to any qualifying
home economics student who filled out the questionnaires
and placed them on the t~achers' desks before leaving the
class.

The questionnaires were collected later by the

investigator.
This same procedure was in a ne i ghboring city where
students were in attendance at summer school with entirely
satisfactory results.

The teachers were asked in all

cases to take questionnaire and hand it to some one else
in the same category, which was done in several cases.
Addresses were obtained, from teachers who knew of other
teachers, and the writer followed down every lead, in
order to contact as many persons as possible, who would
qualify under the scope of the study.

It is not known

how many suoh persons there are in Texas who might have
been included in the survey since the information is most
difficult to keep current, because of the rapid changes in

teaching personnel.

So the study is limited only to the

persons contacted by all possible means.

As previously

stated, interviews were held with practically all of the
respondents, and questionnaires were filled out by all of
them.

(See Appendix, Exhibit A).
A final check showed that 400 questionnaires had

been distributed, and 304 of which had been returned.
VVhile it was not known when the study began, how
wide the range would be in years, a preliminary check on
the returns showed that some persons gave their graduation year as early a 1921, and others, as late as 1952.
According to the records, the first home economics majors
graduated in 1922, with a Bachelor of Science degree at
Prairie View Agricultural and Mechanical College.l
There is a difference in one year, between the time one
respondent showed that she graduated, and the time given
by Mitchell for the first home economics class.

The in-

vestigator is unable to clarify that inconsistency of data.
Authors vary in their opinions in regard to signing
names on forms.

The writer believed that it was desirable

to have names signed and their permanent addresses placed
on the form, which was done.

1

Tommye Mayes Mitchell, Occupational Status of Prairie
View Home Economics Graduates, 1922-1948,
Master's Thesis, 1949, p. 4.
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Library references were exhausted in search for
studies similar in nature or tending to show any relationship to the study in progress,

'Ille studies that were

found gave facts substantiating some previous assumptions.
Ai'ter these data were collected, they were recorded on a
master tabulation sheet which was devised in accordance
with the questionnaire sent out.

The information recorded

was used as a basis for interpreting and analyzing the
data.

Tables and figures based on the findings were made

to serve as a means of simplifying and clarifying the
results of the findings.
Conclusions were made in the light of the interpretation made of the data and findings.
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CHAPTER IV
FINDINGS ii.ND DISCUSSION

The analysis of data and interpretation of the
findings were based on tabulation compiled from questionnaires checked by 304 home economics graduates who were
employed as teachers in fields other than homemaking.
The tabulations were studied to discover what
aspects of the data seemed to be of special significance.
On the basis of the analyses of the tabulation, deci- ·
sions were made as to the amount of detail to include in
the study, and ways were determined by which the data
could be presented to obtain a comparable and comprehensive picture of the interests of home economics trained
teachers who were employed in other fields.
The value of a questionnaire study may be judged
in terms of such factors as accuracy and completeness of
the returns, and the extent and representativeness of the
sampling.

The questionnaires returned was not complete

in every instance, but t hey were considered sufficiently complete as a whole

to furnish

the desired data

Eleven of the Negro colleges in Texas were represented by the teachers participating in this study.

At

28
the time the data were collected two Negro Colleges in
Texas had been approved as teacher training institutions:
Prairie View Agricultural and Mechanical College , Prairie
View, Texas and Tillotson College ,

ustin, Texas; however,

all of the Negro Colleges in Texas did offer some courses
in home economics .

Figure shows the colleges repre-

sented in the study and the number of graduates from each
college .

The mo s t r ecent trend indicates that home eco-

nomics should be taugh t in all colleges whether voc a tional
or non voc a tional .
Colle-
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(0lestionnairea were given to 400 trained home economics graduates who were employed in i'ields other than
homemaking.

At the close of the survey period 304

responses (76 per cent) had been received.
Suchman(33)

According to

the better educated are more likely to return

questionnaires than are the less educated.

The fact that

all of the individuals contacted in this study were college graduates probably accounts in part, for the desirable
responses.
Furthermore, Odum(4)

wrote that the research student

who is fortunate enough to secure at least a 20 per cent
return on his first appeal, should feel satisfied.
Southwic~(34) studied the Wooster graduates and
felt that the total picture presented was more optimistic
than the complete facts would warrant.

He stated,

often represent those alumni best situated.

11

Replies

Persons who

are well located occupationally are more likely to respond
to inquiries about their status than those not so well
placed. 11

Nevertheless, one evidence o:f the representative-

ness of the group in the present study is clear from Figure
1.

Tnis fact gives one some assurance that conclusions can

be drawn with considerable confidence on the basis of the
group represented by returns.

It is shown that most of

the teachers who participated graduated between 1941 and

1950.

It is a fact that more people were in school during

that period than was true in the two decades immediately
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preceding

1940.
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1941

1950

1951
1952
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Distribution of teachers according to graduation
years .

Probably the recent date of graduation, made them easier
to contact.

In any case, they formed the largest group .

Figure 2 shows, also, that all of the home economics gradu ates used in this study, received their Bachelor's degrees
in one of the ten-year intervals from

1941-1950 to 1951-1952, respectively.
from

1921-1930, 1931-1940,
The data received

1921 to 1930 graduates did not bear out the assumption

previously made that the teachers who finished from

1921-

1930 would probably be retired because of their ages.

It

was found that one teacher of the earliest group of eight

31
teachers was not employed.

This graduate was in school

studying for an advanced degree.

The other seven teach-

ers were employed in kindergarten or primary grades and
their experiences ranged from less than 18 to more than

30 years.
1930

Only two of the eight who graduated from 1921-

had taught homemaking at all.
There are the facts relative to the .earliest

group, the persons who graduated between the years 1921-

1930.

Each group (10 years) has been considered from the

standpoints of numbers contacted, occupation and experiences.
The group that graduated betwe en the years of 1931
and 1940, was much larger than the first group having a
total of 61 teachers who graduated in that period and who
were not teachers of homemaking.
The graduates in this decade, were employed in a
greater variety of positions, than was true of those in
the earliest group.

As was previously stated, all of

those in the earlier group if teaching, taught in the
kindergarten or primary grades, while many of the 1931-

1940 graduates taught in the Junior and Senior High School.
Not only did they teach, but others of them served in
other professional capacities, such as school registrars,
visiting teachers, substitute teachers and one was a super...,

visor.

The Extension Service had employed at least one
e,

graduate, and one of the adult programs, secured the

32
services of another.

It was interesting to note that

there were four (4) full time homemakers in this group.
The graduates who were engaged as teachers in the
Junior and Senior High Schools taught a variety of subjects.

It must be mentioned here, that in each of the

areas in which they taught as trained home economics
graduates thye had earned, if not a minor, it was the
equivalent of one, in the areas in which they taught.
For example, English (12 semester hours required for
graduation), natural sciences and mathematics (18-20
semester hours required for graduation).l

When one con-

siders the situation from such an angle, the picture is
not too discouraging.
The period of fraduation controlled to some extent
their years of experience, but the facts showed that
nearly half of the 61 teachers in this group had from 10
to

19 years of experience.

This, of course, means that

some of the teachers began to work immediately after
graduation, and had continued to do so, while others for
one reason or another had not taught so long.

Eight per-

sons in this group had taught more than 20 years, and four

(4) had taught more than 29 years.

1

Some of this group, no

College Catalog, Prairie View Agricultural and Mechanical
College.
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doubt, had taught before receiving their first degrees.
It was possible to do so.

(See Appendix, Exhibit D).

The information is incomplete relative to the number of years some of this group had taught homemaking,
their major field of preparation.

Only a few gave any

information, but it seemed that some had taught homemaking
as short a time as 8 months, and no one had taught longer
than 6 years in the homemaking field.
One finds it important to recall to mind at this
point that one of the major aims in the teacher education
program is the need for emphasis on family living.

Some

authorities are of the opinion thatas of now, tha education of teachers has been untouched by . research findings
from the fields of mental hygiene, child development, and
home life.

It is hoped that the fact that homemaking

teachers are working in areas other than their specialization, may in time bring such findings into the fields of
preparation and service for all teachers.
There was a large group in the

1941-1950 period,

larger than all of the other groups combined.

Their

graduation was relatively recent and their addresses were
more easily secured, which probably is _a satisfactory
reason why it was possible to contact the large number.
There were 236 persons contacted who graduated between

1941 and 1950, from all of the colleges offering degrees in
home economics.

The trend set forth by the earlier period

34
was continued by this group.

About the same number, how-

ever, worked in the primary and intermediate grades and in
the high school--approximately

50

persons in each area.

One found here with this group the first graduates who
were engaged in business pursuits; for example three (3)
were dressmakers, and had no other occupation, unless it
was that 0f a housewife.

'To.ere were 21 full time house-

wives in the entire group of 234 trained home economists.
According to some authorities, the number of full
time homemakers is decreasing.

The proportion of home-

makers with full time jobs outside of the home varies
with different communities • . Many wives and homemakers
are able to organize their job of homemaking in order to
satisfy home situations for their families, and yet not
detract from their effectiveness on their a:way-from-home
jobs.
In addition to the regular teaching jobs some of
these women were employed in such school services as
substitute and visiting teachers and registrars.

Adult

education was the area in which 7 persons were working
and there were 3 Home Demonstration agents in counties.
A larger number, but not a larger per cent, was in attendance in school, pursuing work toward an advanced degree.
The last group, which included those persons contacted who had graduate~ in
size of the first group.

1951 and 1952, was about the

The teachers were engaged in
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approximately the same work that the others had been engaged in:

fairly well distributed between the elementary

school, the high school, and adult classes.
It is hoped that the facts here presented, may help
one to view the situation without alarm.

It is a general-

ly conceded idea that the content of home economics contributes much to the promotion and maintenance of health
through teaching the foods to eat, how to prevent accidents and diseases, care of the sick, need for sanitation
and ways of providing it.

Since the teacher trained in

Home Economics has been giveD the elements in all of those
areas, and much more than the elements in food, clothing,
care of children, care of the home, she is in an excellent
position to lead kindergarten children and all others up
through the high school, in developing good habits, early
and if not early certainly before graduation from high
school.

If, as actually happens, many pupils do drop out,

the fact that some instruction was given by one trained
in home economics gives a child an added advantage.

A

most noteworthy fact crune out of the survey and that was
to the effect that 3 men participated, all of whom had
earned the first degree with a major in one phase of home
economics.
According to Luecke{28),

a survey of home activi-

ties, even though local in character, suggests that there
is an op:f•ortuni ty in the elementary school program to help

children to learn to participate more effectively in
family life.

Further analysis of the findings revealed

that the home economics graduates were employed as
teachers of grades 1 through 12.

Table I. reachers Employed at Each
Grade Level
1

Positions
Kindergarten
Primary
Intermediate
Junior High
High School
Adult Education
Total

Number

Per Cent

5
98

38

f~11

1%4

80

258

2

31

100

According to Table I, the majority of the teachers were
employed at the elementary school level.

Luecke(29)

believed that a large number of pupils drop out of school
and assume adult responsibilities before entering junior
high.

Consequently, it was suggested that extensive cor-

relation of subjects with homemaking should be done with
pupils in elementary grades, so that the pupils would
obtain a fair working knowledge of their responsibilities
and duties.

A teacher with home economics backgrounq

would be in a better position to do that than many others.
A study of unusual significance relates to the
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contribution of home economics at the elementary level.
Spafford(35) found, through an examination of the
material of home eoonomics in the light of modern concepts of elementary education, that there is need for
using these materials to better advantages in relation to
personal and family living.

An analysis of a sampline of

curriculum indicated that the major use of home economics
at this level was that of making the work interesting or
of illustrating a point.

Too little emphasis has been

placed on helping children to see the importance of home
life, the basic values of home life which need to be retained, the reasons for the independence of families in
present-day society, and the many .factors making for social success.
Reeves(5) believes one should not regard the
occupational status of recent college graduates as final
.for many are serving apprenticeships in occupations which
serve only as ste pping stones to their ultimate careers,
while others are unemployed positions of graduates (19211952) have been illustrated in Table II.

lhe majority of

teachers were holding professional positions, as was
expected.

It was also not surprising that 258 were

teachers in schools.
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Table II. Employment 0f Home Economics
Trained Graduates
Position

Number Per Cent

85

School Teaching
Housewives
Studying
Home Demonstration
Register
Dress Making

2~

tt3

10
2
l
1
1

Total

304

100

28

7

Brewster and Zern(41), make the following comment,
11

A crop failure or the production of an unmarketable crop,

presents a challenge to the farmer.

The school may ascer-

tain the cause of its crop failure" and unmarketable crop,
by evaluating its curriculum, instructional services and
guidance practices in the light of findings revealed by
the records of students.

In line with this comment the

writer believed that the home economics students had been
prepared well enough to launch out in other fields, since
home economics students were required to take the basic
sucjects in liberal arts, plus the child development
courses in home economics, including art appreciation
courses, housing, foods, and textile clothing courses.
A criterion relative to such an idea was expressed
by Cooley and others(3) in the belief that the tendency
in education then was toward the unification of curriculum,
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the careful organization of facts within subjects, the
breaking down of barriers aroµnd subjects and the application in others.

However,

Shartles(6)

felt

a whole secondary schools and colleges were

that on

still in-

adequate in supplying information that reflected the
nature of the job opportunities in which their graduates
sought employment.

Unless the educational programs

were geared to the actual employment needs of the community,
a huge amount of wasted money and effort could be
expected.
It was found that of the 304 home economics graduates, who responded, a total · of 28 was housewives and
not otherwise employed.

The writer was interested in

discovering some factors which influenced the acceptance
of their chosen responsibility.

Some of the wives stated

that their husbands needed their presence in the home with
the family.

The family was considered as a basic unit of

society, and as such influenced greatly the progress and
growth of each community.

If this accepted, it seems then

that the family and the home must be prepared to meet and
solve life's problems such as are brought about and affected by a challenging society.
The housewives noted on the tabulation sheet that
more help had been needed concerning the special care of
the new baby, more information on feeding the baby and child,

knowledge relative to care of the sick, and especially
the care of the child during illness.

These women felt

that they also had great need for more information on
mental and emotional development as well as on the educational aspects of the training of the child, all of which
topics had been listed as well as a special request for
help on the care of the women during pregnancy and confinement.
Six of the 28 full time wives had taught previously
in the elementary school.

Improvement in family life on

all levels and by all ages of participants is a recognized
objective of education, and one to which home economics
should make a substantial contribution.

Some of the

sociai ills now affecting the home, such as unbalanced
meals, insuffic;dent funds, inferior and unattractive
clothing, the high cost of clothing for members of the
family, high cost of food and juvenile delinquency, constitute a direct challenge to workers in home economics.
'Ihe matter of the high cost of living had influenced at least
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of the graduates to accept the jobs or

positions which they held at the time that the material
for the study was collected.

1'he social and economic

changes which have arisen during the last decade have
made it necessary for men and also women to seek the
highest wage available for their own types of skills and
abilities.

Men, first went out to work and then women,

both married and single, found it necessary to leave the
fireside to work for wages to keep the family going; for
money income in these days is the focus of endeavor and
the only means of livelihood.
These graduates who were trained home economists
had to leave their field of training not only because of
the need for larger salaries or wages, but also because
there were not enough jobs available for all to be employed.
A significant item was brought out, by

25 persons.

It

seemed that in order to be near home with children and
husband it was often necessary to forsake the chosen field
and take other work, because of its proximity to the
family.
'l'he home economics graduates were aware oi' the
needs i'or professional improvement, because when the study
was made all of the 304 graduates who responded were
attending summer school.

'Ihe graduates were asked for

their highest level of training.

Their advanced training

which they had attained ranged from three semester hours
to thirty-six semester hours.
The investigator found that the majority of home
economics graduates had done advanced training above the
bachelor's degree.

Teachers in all fields need a broader

concept of education and a greater concern for the large
problems education is facing today.

This is especially

important in the so-called special fields including home

economics.

Teachers on the job should be as willing to

go into new fields as they are to take over subject matter
from these fields for teaching.

Table III shows their

major fields and Table IV, their minor fields.

Table III. Major Fields in Graduate School
of Homemaking Teachers
Number

Per Cent

Elementary Education
Home Economics
Administration and
Supervision
Education
General Education
English
Miscellaneous
No answer

122
62

40
20

8

2

8

2
2
2

85

28

Total

304

100

Graduate Major

6
6
7

4

Home economics by its very nature has demanded that
students within the field study in many other areas-psychology, science, art, economic, sociology.

Also

teachers within the field have developed applied courses-costume designing, family relationships, child development,
textile chemistry and the like.

These courses are more

than the art, sociology, psychol©gy, or chemistry from
which they have drawn so heavily, but those disciplines
are still recognizable to the college student.
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The minor field in work above the bachelor's degree
shows a similar trend as given in Table III.

Table IV. Minor Fields in Graduate School
for Homemaking Teachers
Graduate Work

Number

Per Cent

32

10

Home Economics
Elementary Education
Health
General Education
Administration and
Supervision
English
Miscellaneous
No answer

7
134

J

Total

304

100

23

71
17

5

15

4

11

tt

11

The increasing interest in all fields in home life education is one of the significant developments in education
today.

Within fields themselves, the trend is in the

direction of seeing real-life preblems in their interrelationships.

In keeping with the direction in which

secondary education seems to be moving, the school has
four uses for teachers in most fields.

One is to teach

special courses within a field to students who wan~ or
need such instruction as history~ physics, algebra, .American
literature, French, or child development.

A second is to

contribute to core or unified offerings which take life
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activities as their focusing point and to which any field
of knowledge contributes whatever the situation demands.
A third, is to meet those special needs and interest of
students which grow out of other experiences and which,
although demanding little time, may require highly specialized guidance and help.

A fourth, demand, to bring

the offerings of single fields together in a unified
course or courses; a course in social problems, the natural sciences, everyday mathematics.

The training of

teachers for this diversified service at the secondary
level, especially for the small school, is a serious problem which teacher-education institutions must face.2

It

was recognized that many had changed their major field from
Home Economics to another field.

Masters' degrees have,

without doubt, a certain commercial value; but that does
not mean that every home economics teacher should aspire
to possess one.
Many of those who are graduated from a four-year
college course should not attempt to secure advanced
degrees in home economics.

Since the purpose of education

is to develop the total person, the adult home economics
graduate should realize just what it is that she wants
at this point.

She. may change over into another field

if she is .still preparing herself for a fuller life.

2

'

Ivol Spafford, Functioning Program of Home Economics,
P•

306.
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If the graduates are employed presently in other
fields there should be no reason for not studying in
the field in .which she happens to be employed.

Tne medi-

ocre _person in other fields cannot be at all sure of obtaining a position.

Some home economics teachers have

felt sure of themselves, because of their ability and
their preparedness to do the job.

Some of the home eco-

nomics teachers were employed in the primary school, also
took charge of the school music or typing, or physical
education or even the hot lunch activities.

Within every

teacher there are some inbo~n traits, that still needs
development and other traits that require special training.,

Sometimes the ho~e economics teacher possesses both

kinds of traits.

The teacher, however, who proves that

she is above the average will unquestionably find many
opportunities for advancement in the field of home economics.

Competition becomes keener year by year as respon-

sible remunerative positions demand more and better training.

Superior young women with home economics training

and with some experience in addition to their college work,
may look forward to becoming teachers in the large city
schools, head of high school departments, instructors in
colleges or universities and extension agents.

Since the

underlying philosophy of home economics according to
Spafford is toward self knowledge and self-direction,
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home economics is rich in opportunities for self-expression and creative activity. ·
Some of the graduates (62 majors and 32 minors)
remained in the field of home economics of the graduate
level while 248 of them had done advanced work in other
fields as is shovm in Table III.
Teachers who are professionally and personally
qualified according to the State Plan for education must
have a minimum of 12 hours in the field in which they are
employed.

The tabulation shows that several teachers had

degrees in other fields but had been trained in home economics for other reasons than teaching.

The ability to

master personal grooming, could be a source of inspiration
to the pupils whom she teaches.

The ability to master

personal grooming, could be a source of inspiration to the
pupils whom she teaches.

'Ihe tabulation showed also that

many teachers did departmental teaching:

The science

teacher taught all of the science subjects, still others
taught music, mathematics, English and Physical education.
Other teachers replied that they taught in small schools
where a teacher shortage existed.

A~ong with their regu-

lar employment, for example, a science teacher was asked
to teach another subject closely related to the field of
science.
tion.

This gave an excellent opportunity for correla-

Some of the teachers had had a double major, which

enabled them to work in two areas.

All of the high school

subjects, mathematics, biology, health, remedial reading,

47
music, and Engl-ish were grouped under the heading o:f high
school.
Spa:fford(7)

made a study of the seventh grade

teachers of science, art, music, and health.

Industrial

arts and home economics and junior-high school principal
at Aberdeen South Dakota have united in the developing a
core.3

Dissatisfied with what they were doing in that

gr ade as a beginning, they placed greater emphasis on
'

everyday activities, including the basic problems which
they did everyday.

The activities were divided into

three groups, (1) immediate and personal, (2) the pupils
and their families and (3) the pupil and his family in
the community.
operatively.

The student-teacher planning was done coEach child had a chance to do special work

in all fields.

It is possible that the experiences which

teachers have planned for pupils have been too narrowly
compartmentalized with the result that much which is :formally taught in the classroom is not carried over into
real life.

It is also evident that the problems, interests

and needs of boys and girls are hot found in the separate
subjects but they do cut cross many fields.

Every teacher

should be interested in doing a good job o:f work, but

3

A Core Course in the Making, Cooperative Flans and
Procedures, Public Sch ools, Aberdeen, ·
South Dakota, 1939, Visited 1939-1940.

too often she does not recognize her .weaknesses and cannot
understand why others get ahead professionally whi le she
seems to stand still.

This is evidence of why some of the

teachers were emp loyed outside of the home economics
field.

Many graduates gave comments as this, "Need more

practical knowledge instead of so much theory."

The

resourceful te a cher will keep up with the modern trends
and be abreast with current activities that will improve
her professionally.
There are many methods by ~hich the home economics
graduates can carry over into the other fields that which
she knows.

The teacher-pupil planning on the basis of

needs, demonstration, group discussion, visual aids,
class projects in form of television, and radio skits and
a research of the conditions in their locality, are all
applicable to other areas of teaching.
Further analysis indicated that the correlation of
several areas of home making subject-matter with other
subjects may be easier to accomplish at some grade level
than at others.

The d a ta showed that the subject taught

by the homemaking teacher were correlated with the home

economics principles.
Another assumption was made relative to the effect
present employment may have had on the choice of field for
graduates.

It was found that the year of graduation had

nothing to do with the place or area of employment.
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The tabulation showed that the 304 persons who
answered the questionnaire represents

65

counties in

Texas, and the largest number was employed in Harris
County (57), the next largest group registered from Leon
County (20) and Orange County (11), while some other
counties ranged from 1 to 8 teachers who had been trained
in Home Economics.

The geographical location of the

teachers is shown in (Appendix Exhibit D).
In the l~ght of the interpretations made on the
data collected the following recommendations are suggested that:

~1b.e School of Home Economics might attempt

to provide opportunities for all home economics majors
to achieve a well balanced and integrated program in general education.

Internship might be ar~anged for home

economics graduates to do some student teaching in areas
other than home economics; better facilities might be
provided ·and equipment f'or carrying on technical work in
textile -clothing or .food, so one could major or minor in
these fields ..
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CHAPTER V
SUNUlIARY

'l:he purpose oi' this study was to f'ind out what

persons with home economics training were doing for a
livelihood, if they were not teaching homemaking in.high
school.

'Ihe survey covered a period fron1 1921 to 1952--

according to Mitchell, between the years 1922 and 1948
the School of Home Economics at Prairie View Agricultural
and Mechanical College alone, had graduated
with Bachelor's and Master's degrees.

996 students

It was not dis-

covered how many the other Texas colleges had graduated.
Nevertheless,

400 questionnaires were distributed to

graduates ·who were not teaching homemaking.
The names were secured from the students registered
at Prairie View Agricultural and Mechanical College, Texas
Southern University, and other available means were' used
to contact persons in the category of the study.
The questionnaire was constructed by the investigator and was given out as contacts vrnre made.

It was pos-

sible in practically each case to interview the teacher.
As previously stated 400 copies were given out, and

304 were returned in form possible to use.
return was deemed sufficient.

A 76 per cent
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1ne teachers had been employed from no time at all
in the case of

19, to more than 27 years in the case of

4.

The largest number had been employed between 3 and 10
years, and in other words, 71 per cent had been teaching
between 3 and 27 years.
1he findings have been discussed and presented in
tabular and g raphic form.
It was found that most of the graduates were teaching or engaged in some phase of educational wor~ .

Those

teach e rs were employed in the kindergarten, primary grades,
intermediate grades, junior and senior high schools.
It has been assumed that homemaking because of its
nature could be correlated with more ease than other subjects.

1he f'indings were not of the nature to bear out

this assumption.
The next assumption was borne out, because it was
found that homemaking teachers were employed on all grade
levels and in most, if not all of the subject matter fields.
It is too early to check on the third assumption,
that the p rocedure might be of value to others in working
research.

This represents an aspect of the accu..mulation

of research, in that Mitchell(LiJ+) worked with graduates in
Home Economics and their vocational status.

It is hoped

that some one else may add to this so that eventually it
may be possible to see Home Economics in Texas as a whole,
from its very beginning to the present date.
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EXHIBIT A

PRAIRIE VIEW AGRICULTURAL AND MECHANICAL COLLEGE
Prairie View, Texas
Helen Rutledge, Investigator
'I'ITLE:

Mrs. Elizabeth Fii . Galloway

Home Economics Graduates Employed in Other Fields
in 'I'exas

If you will answer these questions, your kindness will be
greatly appreciated.
Name:

(Miss)
(Mrs. )

First Na.me

Last Name
Year of Graduation

Maiden or Initial

---From .,..-..-----,--------,-----.Name of College or Universi-

ty
Minor Field, if any

Name

of school where you teach

Wha t subjects or g rades do you teach at present?

-----

If not teaching, what is your occupation?
What f actors have influenced the acceptEmce of :rour
pr8sent job?
Nuinber of yAars te a ching experience?
Have you taught Homemaking?
Advanced Training ___Hours, Major _ _ __ Minor
Permanent address

Remarks:
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EXHIBIT B

Prairie View College
Hempstead, Texas
June, 1951
Dear Madam:
I am. making a study of per·sons trained in Home
Economics and their present position, if not teaching
homemaking. 'Ihe purpose of this study is to find out
what the Home Economics graduates in 'l'exas are doing
for a livelihood.
Approximately 350 teachers trained in Home
Economics will be needed to make the study in thesis
wr•i ting.
Your help in securing the inf'ormation needed to
make the study will be appreciated ~ iherefore , I am
asking that you will kindly fill out the enclosed
blanlrn and return them to me at your earliest convenience.
I am enclosing a self-stamped envelope for your
benefit.
Respectfully,
Mrs . Helen Rutledge
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TEXAS EDUCATION AGENCY
Cooperating with
Sam Houston State 'l'eachers College
Huntsville, Texas
liomemaking Education Service
August

6, 1951

Mrs. Helen E . Rutledge
St. Paul Shiloh School
Oakwood, Texas
Dear Mrs. Rutledge:
The Sta te Conference coming up at Frairie View will be
your best opp ortuni ty to collect data for the information
you need for your Master's Degree . You need to talk
with people first hand, and there will be s e ve ral people
there who can give you information.
I ho pe that some of the enclosed material might be of
help to you also.
Yours truly,
Davida Iviount
Area Sup ervisor
DM:mea

GEOGRAPHICAL SKETCH
THE AGRICULTURAL EXTENSION SERVICE

Texas A. and M. College System, Cooperating with
U. S. Department of Agriculture
G. G. Gibson, Director
College Station, Texas

I. ""'°" .I
I· ./.A V /
C\/L

A

.v, OAvtS

""

·--·- ( '., "·
PMSU)t()

I
I

I

IREWSTU

PECOS

r. ·

-~ ....

LL

• •

APPE-NDIX
·e ar::,

o

E-xpel'1en ce

ABOVE:-

27

,,-

27

3-

10

I - 2

NO NE0

30

YE- AR. 5

0

90

IZO

ftG.
ffi
OFE-XDE-R\E-N CE:-

150

lN

TE-AC\-\ \Nft

a--

f\)

